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Dear Reader,

eTwinning, the biggest online community for schools in Europe celebrated its 10th anni-
versary in 2015. The primary aim of eTwinning, which runs under Erasmus Programme from 
2014, is to foster collaboration between European schools, teachers and pupils through Infor-
mation and Communication Technologies. The eTwinning portal serves as a common meeting 
point and working place for European teachers to carry out educational projects where they 
can find useful tools to enhance professional development as well as inspiration to start new 
international projects.

Hungary has been a partner in eTwinning from the very beginning. Among the over 340 
000 teachers registered in eTwinning about 3100 Hungarian teachers work in thousands of 
projects every year. The project activities are integrated in pupils’ everyday school activities. 
eTwinning project work means getting in and keeping contact with European partners, com-
municating in a foreign language, finding appropriate collaboration methods, working out and 
realising project ideas and presenting the results of collaboration – all supported by various 
ICT tools. During an international project both teachers and pupils can encounter such chal-
lenges, gain such experiences and acquire such skills that would be almost impossible – or 
rather limited – in other educational contexts. 

The Hungarian NSS tries to provide every help to support collaboration and successful pro-
ject delivery. The first e3: eTwinning partnerships – evolution project (in Hungarian: eTwin-
ning együttműködések – evolúció) was launched in 2012 and it has been repeated every year 
since then. Successful applicants could attend various professional workshops and accredited 
in-service teacher trainings from January to September and besides were provided with per-
sonal mentoring as well.  

This book is the tangible result of the 2015 e3 project showcasing the participants’ project 
ideas. The editors hope that the presented project ideas will inspire kindergarten and school 
teachers to expand their teaching repertoire through eTwinning. eTwinning provides the pos-
sibility for teachers to tailor their projects according to special subject requirements, teaching 
styles or school situations to best accommodate pupils’ needs.
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e3 Awards of 2015:

•	 Special	Award	– Seven-League Boots and the Ecological Footprint
•	 Promise	for	the	Future	Award	– ICT -supported Health Program in Kindergartens 

– Teddy Bear around Europe
•	 The	Team	of	the	Year	Award	– Tell me what red is like! 
•	 The	e3	Project	of	the	Year	Award – How it’s made – Hogyan készült?

With this book we would like to encourage European teachers to join eTwinning and 
wish them every success in their endeavours. 

	 Hungarian	National	Support	Service	of	eTwinning
 Educatio Public Services Non-profit LLC
 Department of Digital Pedagogy
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Seven-League Boots and the 
Ecological Footprint

Horváthné Stier Katalin, Maninger Mariann, 
Csonka Zoltán, Pintér Gáborné Balogh Zsuzsanna 

(former project manager: Valkóné Papp Éva)

Öveges József Primary School of Szákszend 
http://ovegesiskola.blogspot.hu



8

Szákszend is a medium village in the north-western part of Hungary (Komárom-Eszter-
gom County) with 1511 inhabitants. Presently we have 103 pupils in our school and 5 class-
rooms are equipped with an interactive whiteboard. The school building is well-renovated, in 
the breaks pupils can play in a big yard with tables and benches arranged under great trees. 
We have Hiking, ICT, Math, Literature, English and German hobby classes and sports clubs 
for the junior and senior classes. We received the Eco-School title in 2012, therefore we pay 
a special attention to Environmental Education. Each November we have an EcoWeek dedi-
cated to develop pupils’ environmental awareness. During this week we talk about healthy 
eating, do lots of sports and have art & craft activities with eco-friendly materials. Twice a 
year we collect paper and electronic waste while the collection of used batteries, fluorescent 
tubes and plastic caps is continuous during the year. We have a compost box and we make en 
effort to collect waste types separately. We often go hiking in the nearby mountains with the 
active support of the parents.

We wanted to find a project topic that fits into our green school concept and where Natural 
Sciences play a major role. 

Seven-League Boots and the Ecological Footprint
The project work requires good cooperation between the teachers but since our school 

staff is small, we are used to working together. Pupils make contact with pupils from other 
schools through eTwinning in Hungarian language. The pupils of the partner schools read 
the tale about the seven-league boots, compare the magic travel in it with today’s transporta-
tion then we arrive at the topics of environment pollution, endangered species and environ-
ment protection. We look into the history of transportation, examine in what ways life was 
different before the industrial revolution, what technical developments appeared from the 
20th century and how it could influence our lives. Then we talk about the concept of eco-
logical footprint, calculate how big it is now and how big it could be 200 years ago. We try 
to make recommendations about what we can do locally to reduce the ecological footprint 
or just achieve that it does not grow any longer. Internet can be seen as our modern seven-
league boots as it can take us to places we didn’t even dream about a few decades ago. It opens 
up the world around us but this technological environment can also endanger our natural 
environment. Our common task is to use technologies to solve our tasks while protecting our 
environment at the same time. Pupils are continuously connected with each other and use 
the internet to share their findings in the given topics. The end product is an online brochure 
about our findings.

Subjects,	related	areas:	Biology, Physics, ICT, Chemistry, Language and Literature, Tech-
nology, Nature, P.E., History, Visual Arts

Age	group: 7-14
Language:	Hungarian
Expected	duration: 6 months
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The aim of the project is to develop a sense of eco-consciousness in the pupils while com-
pleting subject-related objectives. Besides, pupils meet different cultures and communicate 
with their peers in Europe. They learn about the history of transportation and try to find 
solutions to environmental issues. They write recommendations to protect our environment 
that can be delivered by them.  

Main activities:
1. We make contact with the project partner, both teachers and pupils get acquainted with each 

other. Possible tools: email, Skype, Intel Engage, maybe social networking sites.

2. The pupils of the partner schools read the tale about the seven-league boots in their mother 
tongue, compare the magic travel in it with today’s transportation then we arrive at the top-
ics of environment pollution, endangered species and environment protection. Pupils work 
up these topics at various classes and as home assignment, e.g. as part of History lessons they 
deal with the development of transportation vehicles, as part of ICT they make a presenta-
tion on selective waste collection or calculate the size of their ecological footprint with an 
online tool, as part of Technology lessons they do creative tasks from recycled waste or take 
photos about environment pollution in their hometown as a home assignment.

3. Pupils make recommendations to decrease our ecological footprint. Pupils are continuously 
connected to each other, and share their findings during the various activities.

4. The final product is a brochure where each of the project partners summarise their findings. 
The paper based products are exhibited at the schools then documented in photo albums.

Activity ICT tools and Internet services

Keep contact mailing program, Intel Engage, Skype, 
social media, TwinSpace

Project documentation word processor, Google apps, TwinSpace
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Tools used 
for collaboration

MS Word, Excel, PowerPoint, Google apps, 
TeamUp, TestLine, Tagul 

Present, share and showcase 
project products camera, Intel Engage, GIMP, Picasa, Madmagz  
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Evaluation, self-evaluation: 

Before project work During project work 
and project activities At the end of project work

•  brainstorming
•  crosswords
•  discussions
•  revising questions
•  word clouds
•  ICT chart
•  test to assess existing 

knowledge

•  helping questions
•  evaluation of task sheets
•  project evaluation diary
•  peer-assessment
•  group assessment
•  evaluation of cooperation 

within the group
•  open questions
•  evaluation chart to check progress
•  checklist to self-evaluation 

•  chart to 
preparethepresentation

• evaluation chart
• discussion
•  evaluation of pupils’  

performance
• evaluation of work products
• self-evaluation
• summative evaluation
• reflection

The project products with texts and pictures are collected in a common online publication 
so that parents, teachers and other pupils can also benefit from the project results.

While collaborating, pupils get information about their peers living in other countries, 
learn about their folklore and learn about possible solutions to environmental problems.

The project results can also be used by other schools to develop a sense of eco-conscious-
ness in pupils. 

Environment protection is an “evergreen” topic. It can be repeated year by year by involv-
ing new partners, new subject areas or maybe new ICT tools. 

Pupils can extend the topic of ecological footprint and make presentations or brochures 
about other geographical or cultural issues. They can ask for help from other pupils through 
eTwinning or ePal. Another project product can be a short booklet made by the different 
countries. The project can be adapted (simplified or extended) to other age groups as well.
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The Visualisation 
of Emotional Intelligence

The lack of empathy and digital isolation are a generational problem in our speeded up 
world. The aim of the project is to shape pupils’ personality and way of thinking through the 
development of emotional intelligence.  As L.R. Knost put it into words “It’s not our job to 
toughen children up to face a cruel and heartless world. It’s our job to raise children who will 
make the world a little less cruel and heartless.” 

Continuous assessment, both on group and individual level, as well as self-evaluation are 
very important features in our project, which have to be carefully planned.  Pupils like to 
work with Web 2.0 tools, which is another source of motivation for them. It is also important 
that we think over the role of film making and learn the knack of it.   

The Visualisation of Emotional Intelligence
The aim of the project is to develop pupils’ emotional intelligence and social skills by the 

help of experts and the media. After learning about these topics, pupils make their own short 
films. 

 
Subjects,	related	areas:	Drama, German, English, ICT, Film and Media, Literature and 

Grammar, Music
Age	group: 12-14
Language:	Hungarian or German
Expected	duration:	5 months

Pappné Polacsek Orsolya, 
Kozma Éva Petra

Primary School of Budajenő  
www.budajenoiskola.hu
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The main objective of the project is to develop pupils’ empathy and enable them to recog-
nise other people’s emotions and react to them accordingly. We would like to show them how 
to use emotional intelligence in their everyday communications.   It is important that pupils 
learn to actively listen to each other, to become more responsive to other people, to better 
understand them and that they practice to be empathic.

Thanks to the project pupils learn to manage their feelings, develop social skills and learn 
to cope with aggression. We chose filmmaking as it is a very good tool to motivate young 
people with behaviour issues, strengthen positive self-image and develop social and instru-
mental skills.

Main activities:
Month 1:

•	 assess existing knowledge (post it-linoit and word clouds)
•	 show Web 2.0 tools to pupils
•	  define the term “emotional intelligence”
•	 involve an expert psychologist in the project
•	 do individual searches on the Internet
•	 create mind maps
•	 involve a drama teacher in the project
•	 dramatic plays, role plays
•	 define project topic and objectives
•	 form groups (TeamUp)
•	 discuss evaluation criteria
•	 discuss personal experiences in groups
•	 get acquainted with TwinSpace and its functionalities 
•	 prepare for blog writing, discuss details
•	 share experiences, ideas on Intel Engage
•	 share reflections and feedbacks over the first month on Linoit

Month 2:
•	 learn the basics of filmmaking
•	 involve an expert in filmmaking
•	 learn from trained teachers about filmmaking, screenwriting, the use of special devices, 

sound equipment, etc.
•	 use multimedia devices in practice
•	 plan work phases, discuss checklists 
•	 screenwriting in groups
•	 learn how to make a website
•	 project documentation with video diary
•	 continuous assessment / self-assessment
•	 share experiences, ideas on Intel Engage
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•	 project meeting (on Skype with project partners from abroad)
•	 documentation of the project phase

Month 3:
•	 distribute multimedia devices
•	 plan work phases
•	 distribute and discuss checklists
•	 select film topics, venues and responsibilities in groups
•	 create short films in groups 
•	 documentation of the project phase
•	 self-assessment in groups

Month 4:
•	 post production /cutting, sound editing/
•	 learn how to make a PPT presentation and online magazine
•	 present the project in a PPT or web magazine
•	 evaluation of the project phase: structured discussion, reflections
•	 documentation of the project phase

Month 5:
•	 groups present their short films
•	 evaluation, self-evaluation
•	 summarise project progress and results, close the project

Main roles in the project:
Teachers: 

•	 project planning with work phases, schedule, classroom activities
•	 involve other colleagues and experts in the project, discuss tasks and responsibilities
•	 help to form the work groups
•	 select and present appropriate Web 2.0 tools for the pupils
•	 plan, distribute and apply tools for assessment/evaluation
•	 plan differentiated instruction and individual tasks for special needs and gifted pupils

Pupils: 
•	 plan, distribute, carry out and check activities, individually or in groups
•	 keep contact with peers, teachers, lecturers
•	 present, evaluate and summarise project results, share them on the Internet (YouTube)
•	 project closing
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ICT tools applied:

Activity ICT tools and Internet services

Keep contact TwinSpace Intel Engage, Skype, Facebook, Linoit

Project documentation TwinSpace, blog, homepage, PPT
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Collaboration, share content, 
documentation web magazine, Intel Engage

Do research PC, internet

Present project products, share 
content, documentation, design, 
etc. (dissemination

PC, projector, PPT, YouTube video, TwinSpace

 
Evaluation, self-evaluation

Evaluation schedule

Before project work During project work 
and project activities At the end of project work

• Word cloud
• Mind map
•  Discuss 

personal 
experiences 
in groups

•  Discuss 
require-
ments and 
evaluation 
criteria 

•  Meetings, 
project dis-
cussions 

•  Structured 
interviews 
and reflec-
tions 

•  Picture and 
video diaries

•  Self-assess-
ment

•  Check lists
•  Blog writing

•  PPT presen-
tations

•  Self-evalua-
tion chart

•  Picture and 
video evalua-
tion sheets

•  Project evalua-
tion in groups 

•  Magazine-
online

•  Checklist to 
the online 
magazine

•  Summative 
evaluation

Project results:  
•	 Well-educated, autonomous, pro-active personalities who are able to manage their emotions 

to achieve their goals and who are guided by general values in their behaviours 
•	 Broaden the scope of attention with positive emotions
•	 Reduce negative emotions
•	 Pupils use creative thinking in their day-to-day life
•	 Pupils can better cope with stress and everyday difficulties
•	 Pupils learn the critical use of multimedia

At the end of the project pupils will be able to critically use multimedia tools, they will 
be able to express, recognise, understand and manage emotions. They will develop a need to 
continue communication with each other and share their experiences.  During the learning 
process pupils acquire new experiences, learn new information and meet new methods they 
can use later in their career.
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Digital Story Telling

Szeszenka Gabriella, Komaság Margit,  
Cserné Sárosi Anna, Varga Dorottya, Somogyi Éva, Tállai 

Zsuzsanna, Osváth Gáborné, Varga Péter,  
Horváth Andrea, Záhonyi Barbara

Baross Gábor Primary School, Budapest, District Seven 
www.barossuli.hu

Our school underwent a complete renovation and modernization and received the Eco-
School title in 2012. We have a well-equipped library and modern ICT rooms where pupils can 
learn, do researches or just spend their free time productively. Our teachers create a positive, 
loving atmosphere where pupils can learn while having fun. We can successfully cooperate 
with both pupils and parents. Our teachers use current, up-to-date teaching methods in their 
teaching practice. Our primary aim is to provide pupils with a solid background of knowledge 
and skills they can take with themselves when leaving the school. Learning is supported with 
modern devices such as interactive whiteboards, computers, notebooks and smart phones. 
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Project pedagogy is used at every grade to complement traditional teaching. Pupils are 
involved in active learning with interesting, playful activities where they can have an active 
role in choosing the project topics for example. 

Many of the pupils in our school are disadvantaged pupils from minority socio-cultur-
al backgrounds where reading and writing are not an essential part of their socialisation. 
Therefore, we apply diverse methods in our developing strategy to improve pupils’ reading 
and writing competence, which has a positive effect on the successfulness of autonomous 
learning. We try to grab every possibility to encourage pupils to be actively engaged in the 
learning activities. Sometimes the interesting topics and sometimes the tools we use are the 
motivation sources for our pupils.   In this project both the tools applied and the selection 
of topics can increase pupils’ motivation. 

Digital Story Telling
The project focuses on story telling by creating digital stories in order to develop writing 

and reading skills. We use various topics depending on pupils’ interest.

Subjects,	related	areas:	Drama, English, ICT, Visual Education, Language and Literature
Age	group: 6-10
Language: Hungarian, English
Expected	duration:	5 months

Objectives: to develop ICT competences, reading and writing competences; to support 
self-expression through diverse activities; to support creativity and the improvement of 
cooperative skills. Collaboration between the schools and classes helps to overcome cultural 
differences. Besides, the use of diverse ideas and opinions help to become more innovative 
and achieve higher quality. 

Different tasks require different roles and different levels of responsibility from the par-
ticipants.  

During the project activities we can see if the project method influences pupils’ attitude 
towards the selected topics or the way how they work with them.  We define the evaluation 
criteria in advance to ensure the comparability of the products. 

Main activities:
1. A day of the class – pupils take photos about a day of theirs and arrange them 

Pupils recall their own experiences from the photos and write texts to them. (The aim of the 
activity is to meet the new method/tool in a well-known context.)  
Pupils act out a well-known tale or story, take photos of it then add short texts to the photos. 
The pupils can tell the story in the form of a comics as well. In this case they take photos of the 
drawings or scan them. 
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2. Same pictures – different stories 
Pupils record their story with pictures. After that they share the picture series with another 
group who write texts to them. This type of collaboration can work between classes or schools 
as well.  
At the end pupils can compare the different stories: how they meant/interpreted the same 
pictures. 

3. Possible topics according to pupils’ age/interests 
Pupils can create a picture story about a plant’s or tadpole’s development, the behaviour of a pet, 
the scenes of a historical story, dealing with mathematical calculations (multiplying, dividing, 
fractions, etc.). Pupils can choose from the topics at the beginning of the project as some of 
them require longer time to proceed. Pupils store their works in common files on the school 
network or other online file shares facilities. (Pupils place the developed frog back to its natural 
environment.)

4. School competition 
Open for groups or individuals who can “tell” their own story or a story they have read 
somewhere. Pupils can ask a teacher or other school staff to help them.  
All the works are collected in a file called “Our stories” that can be used later on for various 
school activities.

The role of teachers during the project: provide subject-related knowledge, help to learn the 
use of various applications, help with registrations, prepare the tools to support autonomous 
learning, organise and evaluate activities, facilitate the creation of project products, ensure 
access to technical devices, take responsibility as the “publisher”, keep contact.

The role of pupils: create the product elements (photo, video, drawing, comic strips, docu-
mentation of events), take responsibility as the “editors”, peer-assessment, group-assessment 
and self-assessment, keep contact.

Activity ICT tools and Internet services

Keep contact Skype, Facebook, e-mail, chat, TwinSpace, Intel Engage

Project documentation Google Drive, blog, TwinSpace, Intel Engage 
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content, documentation
Google Drive, blog, TwinSpace, Intel Engage, Photo Peach, 
ActivInspire,

Present project products Photo Peach, Mimio, ActivInspire, blog, video and photo 
editors, Storybird
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Evaluation, self-evaluation
Continuous reflection and self-reflection are very important for both teachers and pupils 

during the project work, which are helped with overview charts and checklists. 
The project evaluation / monitoring tools allow for (self) assessment and evaluation as 

well.  The products for the competition are also evaluated. 

Project	results:	participants learn to collaborate with their partners, practice their Eng-
lish skills; pupils develop reading comprehension skills; pupils work with topics that are more 
appealing to them; participants try various learning methods, use computer programmes 
and mobile applications for learning; participants can measure the effect of this method to 
pupils’ attitude. 

The project can be extended to senior classes. Its methods can be used with other subjects 
as well. It can be repeated every year.  
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How it’s made – Hogyan készült?

Dercsényi Viktória E., Kiss Lászlóné

Radnóti Miklós Primary School, Győr 
www.radnotiiskola.hu 

Our school specialises in foreign language teaching. Therefore, bearing in mind the real pur-
pose of language learning, we pay a special attention to pupils’ intercultural competence both 
in English and German. We put a great emphasis on transmitting cultural, ethnic and civili-
zational knowledge and conveying the values of European language teaching to them. Our 
building is old but we are eager to experience with new, innovative teaching approaches. We 
have been involved in European cooperation through 3 successful Comenius projects. Our 
school’s history goes back 110 years so traditions have a very important role in our lives. We 
believe that students have to meet other people and other cultures to be able to recognise 
their own cultural values. This is where eTwinning can help, and it can do even more. It can 
continuously inspire us to try new and better methods and to improve our performance day 
by day.

How it’s made – Hogyan készült?
The aim of the project is to show pupils how certain things or products are made, what the 
production phases are. This way pupils can get an insight into the production process, learn 
about new materials and production technologies. 



20

Subjects,	related	areas: Language and Literature, English, German, ICT, Design and Tech-
nology, Visual Arts, Physics, Chemistry
Age	group: 12-14
Language: Hungarian, English and/or German
Expected	duration:	1 school year

Primarily we are looking for schools with a location where there is a factory nearby with a 
specialised production pupils could show to each other. 
Pupils create a wide range of products during the project. They can upload common prod-
ucts to a blog throughout the project, where all the project phases can be followed. Pupils 
discuss their ideas, ask questions on video conferences, take photos, and make videos that 
are also presented on the blog.  They make video or written interviews with people working 
in the factories, compile posters and collages to demonstrate the production phases or create 
mock-ups based on the original production that can be exhibited at the end of the project. 

At	the	beginning	of	the	project	the group and the teachers choose the factory and the certain 
product they would like to report about. Pupils plan and create the project logo that will be 
published on every project product later on. Pupils write a formal letter to make contact with 
the factory representatives. The letter is proofread by the teachers then sent together with the 
school head’s official letter. Pupils do researches in groups. As a first step, they collect all the 
necessary data, information and contacts. Then they try to learn as many things about the 
product and its production, as possible. They can use various information sources: search in 
the library or on the Internet, make interviews with the factory workers, consult with experts, 
etc. They can also involve parents to this project phase. Ideally, if there is a parent working in 
the factory, he/she could help the project work as an external expert.

In	the	second	phase pupils arrange the information received in the first project phase. They 
create a flowchart showing the steps of production, with photos taken at certain phases of 
production. Then they work up the different production phases in small groups. These mini 
works will be used later to construct the process model from the raw material to the end 
product. 

Pupils record every activity online so that all the project partners can check them and fol-
low project progress. The project partners create a common project	blog that is open to all 
participants. The groups record their activities and project progress on their Trello platform. 
These are used only for internal use to make project work more transparent and easy to follow. 
Pupils are continuously connected to share their ideas with each other. 

Pupils visit the local	factory.  Before the visit they receive observation sheets they can take 
with themselves to record and arrange important data during the tour. Based on these ob-
servation sheets, pupils write a report with photos about their factory visit. At the end of the 
project these reports and the interviews can be published in an online magazine.  
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At most of the project pupils are given free hands but the teachers are always there to support 
and check the learning process. Pupils make the project planning, create the project schedule, 
decide about the activities and share the tasks among themselves. Their work is helped with 
check lists.   Everything is recorded on a common platform: the tasks, name of people in 
charge, current status of the tasks. This way every participant can get a clear picture of project 
progress. We chose Trello for this purpose. Pupils work in small groups. When they are ready 
with a sub-task, we do the evaluation and then pupils upload everything in the blog so that 
the project partners can follow what they have done.

At	the	end	of	the	project each school organises an exhibition from the posters, collages and 
mock-ups created during the project. They write the report about the factory visit with some 
photos then collaborate with the project partners to compile the online magazine from the 
reports on Madmagz. 

Forms of evaluation

Before project work During project work and 
project activities At the end of project work

•  Group dis-
cussions to 
assess pupils 
knowledge 
about car 
manufactur-
ing

•  Mindmap

•  Graphical 
representation 
(ICT chart) 

•  Informal 
reflections 
and written 
feedbacks 

•  Meetings, 
discussions

•  Progress 
checklist

•  Pupil logbooks 
– regularly 
written texts in 
a book, diary or 
question sheet 

•  Evaluation 
chart

•  presentation 
(video)

•  Final test on 
the project 
partner’s 
materials 

Each activity is closed with teacher and peer assessment. At the end of the project teachers 
compile a quiz about all the products and their production the project partners have dealt 
with. All the participants take the quiz at the same time online with Socrative so that every-
one receives immediate feedback about how much they have learnt during the project.
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Activity ICT tools and Internet services

Keep contact TwinSpace, Skype, e-mail, chat, social media, project bog, school 
homepage, eTwinning homepage

Project documentation Prezi, digital camera, video camera, project homepage, project blog, 
eTwinning, Trello, online photo album

Joint problem solving,  
activities and tasks TwinSpace, blog, Youtube, Facebook, video diary, posters, mock-ups, 

photo editors, Google Drive, One Drive, MadmagzPresent project products, share 
content, documentation

Evaluation Forum on the blog, online feedback and evaluation system 

Project closing online quiz Socrative

Pupils can develop in the following areas:
•	 team work
•	 collaboration
•	 cooperative team work
•	 organisation and leading skills
•	 collecting and filtering information
•	 communication skills
•	 placing information into context
•	 exploring Internet possibilities, learning to use new ICT tools
•	 creativity
•	 photo and video editing

We plan to continue project work with a project on transportation. With the help of the 
project results pupils can teach younger children the basic rules of the road and show them 
how they can travel safely from one point to another (games to practice traffic rules and road 
signs, etc).
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ICT -supported Health Program 
in Kindergartens 

– Teddy Bear around Europe

Ecseri Éva

Malom Street Kindergarten 
of Hódmezővásárhely 

I am a last year student at the Juhász Gyula Pedagogical Faculty of Szeged University. I 
would like to carry out this project at the kindergarten I will be doing my teaching practice. 
This kindergarten is situated at the end of the suburban area in a quiet place, where we can 
take nice educational walks. Children are taught here to love and protect their environment.
This project is part of my thesis as well and I hope that it can become a good practice in the 
future in kindergartens.

ICT -supported Health Program in Kindergartens – Teddy Bear around Europe
Healthy lifestyle is very important to me and I would like to show the children that it is 
easy to live in a healthy way. Another important aspect of my project is to make children 
acquainted with medical work. I rely on the Teddy Bear Hospital in it where medical stu-
dents are working. I would like to teach about medical equipment and some basic proce-
dures to children by a visit from them and by role plays. 
We have to be careful with the project planning so that we deal with every project detail 
but still focus on the main activities.  Self-checking can be problematic with such young 
children so we will use mainly verbal and visual evaluation.
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Subjects,	related	areas:	active learning about the environment, health education, visualisa-
tion, handicraft, mother tongue education, 
Age	group: 5-7 
Language: first Hungarian, later maybe we can realise a project with European partners
Expected	duration:	6 months

The aim of the project is to resolve children’s fears about medical examinations and to teach 
them the importance of a healthy lifestyle. Children will learn about how to establish a 
healthy state, how to keep it and what to do if something goes wrong.
Motivation is a key with young children so we have to find the right tools to arise and main-
tain their attention. 

Some	project	activities	build on each other and some of them run parallel:
1. Prepare to meet Teddy Bear (warm-up) 

Before Teddy Bear arrives, children make a picture about how they imagine him. Pictures can 
be made by pencils or on a tablet (Paint/Tuxpaint) that can be sent to partners in e-mail to 
Teddy Bear’s actual address.  
When Teddy arrives, we make decorations and learn rhymes about bears. Then we share the 
learnt rhymes and songs with our partners in a video conference. 

2. Teddy Bear arrives (explore, learn, plan, create) 
After Teddy arrives, we find a place for him in the room where we can play with him. We 
introduce ourselves to him. Children “talk” with Teddy (personalised by an adult) about their 
experiences at the doctor and topics related to health and illnesses. 

3. Health book, programs (organise)  
We check Teddy Bear’s healthy book and read his problems to the children. Then we discuss 
with the children to invite the Teddy Bear Hospital to the kindergarten because they are 
specialised in treating stuffed animals. Every child can bring in his or her favourite stuffed 
animal to follow the healthy check-up. 
Children plan common activities with Teddy e.g. a family day then we have role plays where 
children act as doctors and help in the examination and treatment of Teddy. Finally we make 
the diagnosis and plan the treatment. 
Volunteers can take Teddy home for a night but they have to document with a photo or a draw-
ing that he received all the medicines and treatments prescribed. 
Children match fruits and vegetables then we prepare a fruit salad. 

4. Teddy Bear’s travel (plan, create) 
When Teddy recovered, we say goodbye to him on a family day (where we make an exhibition 
from children’s works). Children give small present to Teddy. Children document everything 
(Teddy’s visit, health check-up and treatment) in the health book with photos. 
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Activity ICT tools and Internet services

Keep contact laptop, Skype, TwinSpace, e-mail

Project documentation computer, laptop, office, Google drive, picture 
editors, printer, scanner
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 Collaboration, share content, 

documentation
TwinSpace, picture editors, Google drive, health 
book

Present project products, share 
content, documentation, design, 
etc. (dissemination)

presentation, photo album, health book, Picasa 
web album, Tagul

Continuous checking and evaluation are very important to make sure children develop 
in the right way. First we check children’s existing knowledge and then help their work with 
check lists during the activities (using symbols). Teacher work is evaluated by overview 
charts that help to plan and coordinate the activities.

The project outcome is a health book containing all the details about Teddy’s travel, 
symptoms, illnesses, treatments and common programs with the children.  

Photos are presented in a traditional and an online photo album. We plan to apply for 
competitions with the photo album which is a good way of project dissemination.

The innovative element of the project is to involve Teddy Bear in the life of a kindergarten 
to make health education more attractive for children. The project can be easily integrated 
as health education is part of pre-school education.

During the project both children and teachers can gain new experiences about how to 
use ICT tools.

Activity plans and photo documentations of the project can be used by the teachers when 
compiling their teacher portfolio.
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Tell me what red is like!

Bódainé Szilasi Edit Márta, Csaláné Böngyik Edit, 
Karácsony Csilla, Lőkösné Nagy Sarolta, Mihály Orsolya, 

Selmeczi-Tóthné Szilfai Katalin, Szalai Tünde, 
Bodzsár Mihály, Albert Ferenc

Vocational Centre of Hódmezővásárhely, Corvin Mátyás Unit 
www.hiszk.hu 

Our school provides quality vocational trainings (hospitality, tourism, trade, waiter, cook, 
pastry chef) and we generally achieve good results at national competitions. We are very 
proud of our successful cooperation with European institutions (through Leonardo and Eras-
mus+), which enable our talented pupils to partly complete their studies in France or Finland. 

In order to improve ICT skills among the school staff, we made ICT supported classes free 
to visit for other colleagues so that they can learn from each other. Pupils attending tourism 
classes are required to have a language exam but other pupils are also motivated to use for-
eign languages as it can be very useful if they want to work abroad in the future. All pupils are 
enthusiastic about using ICT tools. We have contacts with institutions in France and Finland 
through Leonardo and Erasmus+ Programmes.  
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We decided to start a European project because it is a good opportunity for both pupils 
and teachers to make new connections in Europe, to practice foreign language skills through 
technologies and to learn to see the world around us from a different angle. 

Our challenging objective is to see the world through “other people’s eyes”. It is very 
inspiring to leave class books and subject requirements behind us a little and put into prac-
tice “in the real world” what we have learnt. 

Tell me what red is like!
We would like to show people who cannot see what red is like.
Subjects,	related	areas:
ICT, Hospitality and Tourism, Pastry Skills, Basic Food Preparation Skills, Foreign Lan-

guages (English, French), Nature, Communication, Language and Literature
Age	group:	14-20
Language:	Hungarian, English, French
Expected	duration:	1 school year

Our primary aim is to ensure that our pupils can learn in a real 21st century school where 
technology and web 2.0 tools form an integral part of their everyday learning process – even 
in English or French. With this project we would like to foster pupil’s creativity, arouse their 
interest in the subject matters and help them build connections and communicate with 
pupils abroad. 

Pupils like to use technologies, they are eager to try new ICT tools and increase their 
knowledge in the topic. We hope that the use of technologies will also increase their motiva-
tion for communicating in foreign languages. Another objective of the project is to teach 
pupils to be more tolerant and allow them to have an insight into the lives of people with dis-
abilities. With an interdisciplinary approach but addressing special subject-related topics, we 
would like to turn to visually impaired people and tell them what red is like. We would also 
like to encourage disabled people to tell us about their lives from their point of view. 

In this project pupils of the partner schools collaborate with visually impaired pupils 
through 21st century methods and various subjects to explore the colour of red and the “hid-
den treasures” of their hometown. We would like to show in a creative and playful way what 
red is like to those who can see and those who cannot. 

We start the project by watching the film Mask by Peter Bogdanovics, which gave us the 
original idea to work with this topic.

Activities
Food	Preparation	and	Pastry	Skills: Red is symbolic in the Hungarian cuisine: we love 

red-hot foods and red pepper. We compile a cookbook from hot foods and red fruits (Red 
Cook Book). Pupils can prepare some foods from their project partner’s selection.
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Tourism: The project product is a written and audio brochure based on a generated Mun-
zee and map with QR codes, which allows us to take a physical or virtual tour to see the 
famous points of our town: places that make us feel at home, places we are proud of, places 
that make our hearts sing and places we can’t leave behind.

Communication,	 Language	 and	Literature:	Pupils compile a selection of love poems. 
They look into the love life of famous poets and writers, find out their muses, read about their 
relationship with them then read and interpret the poems. They examine human relation-
ships of that time and try to draw conclusions to our lives (how certain relationships have 
changed over time). Pupils investigate how the concept of love appears in other arts (fine arts, 
music). Creative pupils can present their own poems to the others.

Pupils perform the poems (songs) in English or Hungarian on a special event where they 
invite visually impaired people as well.

Nature:	Several plants and animals in Hungary are at risk of extinction. These species 
are put on the so-called Red List of Threatened Species. We plan to compile a collection of 
these endangered animals and plants (Prezi), learn about the protected species of the project 
partners and make an exhibition from the photos of the endangered species in the partner 
countries. Pupils add bird sounds to the collection to help visually impaired people. Finally 
we organise a competition from the bird sounds.

Main roles in the project (roles of teachers and pupils)
After seeing the film, pupils do brainstorming and word clouds to gather existing knowl-

edge. Teachers mainly coordinate the work process, check tasks and make sure deadlines 
are met. It is important to space activities evenly, pupils mustn’t feel overloaded with the 
extra tasks. We hope that the online tools will function well to keep contact with the project 
partners.

 
ICT tools applied (documentation, communication, etc.)

Activity ICT tools and Internet services

Keep contact eTwinning TwinSpace, social media, Skype

Project documentation Google Drive, Twinspace
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Create the Red Cookbook Google Drive

Create the Audio Brochure Smart phone/Munzee, QR code generator and reader, 
video share sites, Madmagz, Free Audio Editor 

Compile the Red List Prezi or ppt, Google Drive 
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Evaluation, self-evaluation:
Pupils regularly receive feedbacks about their performance: both formative and summa-

tive assessments. Teachers make checklists and guides for these activities. Sub-tasks are also 
evaluated, mainly through reflection, self-reflection, checklists, overview charts and group 
discussions.

Pupil products are evaluated with the help of a scoring guide. Individual and group work 
is assessed by a feedback sheet.

Project results
The main outcome of the collaboration is a Digital Idea Collection compiled by the par-

ticipating schools. As a result of the project, pupils learn to establish and keep up relation-
ships with their European peers and learn how to show things that are natural to them to 
those who cannot see them. Pupils can carry out exciting, inspiring activities where they can 
use their creativity as well. They try out new web 2.0 applications they can use individually 
later on.

With this project we would like to form new connections with schools abroad, and deepen 
our existing ones. If the project is successful, it can be continued with other forms of coop-
eration. It’s an exciting challenge to find and apply new communication methods to make 
project results available for visually impaired people. We hope that we can arouse the interest 
of other schools in this topic, which would ensure the sustainability of the project.   
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Olvass-E!/Read-E!

Kovács Krisztina 

Széchenyi István Primary and Art School, 
Kerepes

http://www.szechenyikerepes.hu 

I’ve been teaching Hungarian Literature & Grammar and History since 2002. I think I 
am an innovative teacher who is open to new teaching methods and technologies. I attended 
some trainings in this topic and the new possibilities I met there reinforced my belief that we 
have to update our teaching methods learnt back at college or university. Keeping in mind 
the special needs of Generation Y and the advantages of Experiental Education and Con-
nectivism, I am very excited to start my first eTwinning project. This will be my first interna-
tional project but I am eager to learn about new possibilities and to collaborate and exchange 
my ideas and experiences with my project partners.

Olvass-E!/Read-E! 
The project is about promoting literature, reading for pleasure, sharing reading experi-

ences and enhancing the interpretation of literary works through ICT and project pedagogy.
Subjects,	related	areas:	Drama, ICT, Language and Literature, Special Needs Education
Age	group:	10-11
Language: Hungarian, English
Expected	duration:	1 year

At the beginning of the project teachers assess pupils’ existing knowledge, skills, level of 
motivation and attitude towards literature and literary works. During the project activities 
pupils of similar age (10-11 years) share their reading experiences in a common travelling 
reading journal. 
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The project partners read and process the selected novel or short novel in accordance 
with the previously agreed schedule then create an interesting, colourful extract of it in the 
common journal to arouse the project partners’ interest.  Pupils create an English summary 
to each extract that is also sent to the project partners with the reading journal. While the 
common journal is travelling between the project partners, an online national journal is also 
being made in a blog. These blogs aim to motivate pupils to read the certain literary work, 
help to process them through modern methods and technologies, and encourage pupils to 
share their ideas and experiences. The blogs function as a promotional tool, all the reviews, 
teasers and reports on the related programs (theatre plays, movies, etc.) are published there.

The project partners follow the blogs, add comments to them and this way ICT tools are 
also used in the common thinking. Evaluation activities run parallel the project work such as 
check lists, project diary, teacher-pupil discussions, reflections on the blogs etc.

Other online tools to support reading and engagement: 
•	 ISSUU – to create and share the digital versions of the paper-based reading journals;
•	 Prezi, Glogster, Sway – to create presentations for the promotional activities;
•	 Google Drive applications – to compile quizzes to the texts. 

The project ends with a “book discussion club” where the teacher-led discussions and 
games help to process the books previously read. Pupils also vote for the “best book” based 
on the promotional materials and pupils’ personal experiences. The reading journal of the 
winner is translated to all the project languages. The project results (acquired knowledge and 
products such as the reading journal, project diary, promotional blogs with the digital con-
tents [e-book, audio book: extracts read aloud in English and pupils’ mother tongue, videos, 
presentations, interactive sections], diary of the discussion club and final products [puppets, 
posters, collages], DVD with the project products) are all arranged in an overview table. 

Activity ICT tools and Internet services

Keep contact 
web 2.0 tools to support online collaboration, 
Skype, blog comments, Google Hangouts, Drop-
box, TwinSpace

Project documentation project diary, overview table
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Collaboration, share content, 
documentation email, Dropbox, Excel

Present project products, share 
content, documentation, design, etc. 
(dissemination)

blog, ISSU, Prezi, Glogster, Sway, Google Drive 
apps, E-book, Audio book, DVD, Facebook group
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Evaluation, self-evaluation
At the beginning of the project teachers ask questions and use mind maps to assess 

pupils’ existing knowledge and attitude towards literary works and literature in general. 
Self-evaluation and peer-evaluation play a central role during project activities. When a 
section of the work diary or reading journal is ready, the participating pupils write an entry 
in the blog summarising their experiences, difficulties they have encountered, etc.  Pupils 
are continuously connected to each other (Skype, blog comments), which enables them to 
follow each other’s work, give feedbacks to their project partners and evaluate them.

Pupils create the work products (reading journal entries, English translations, blog 
entries, presentations, videos, dramatised parts from the novels) under subject teacher 
moderation and assessment, while constantly in contact with the lead teacher.

At the closing event the participants discuss project delivery and project result with the 
help of the overview table. 

Evaluation schedule
Before project work

•	 questions to assess existing knowledge and attitude
•	 online test to assess existing knowledge
•	 mind maps
•	 thought provoking questions

During project work and project activities
•	 check lists
•	 self-evaluation
•	 teacher-pupil conference
•	 reading journal, project diary
•	 pupils reflections on national blogs 
•	  online voting – Kahoot

At the end of project work
•	 project diary
•	 teacher discussions
•	 overview table 

During the project pupils learn about their project partner’s literary masterpieces, 
exchange reading experiences, read new literary works, practice English skills and get 
used to work with a schedule. Pupils collaborate with their project partners in a foreign 
language, develop communicational skill both in speaking and writing, learn about 
different cultures, meet new ICT tools and extend their digital communication repertoire. 



33

Project results: digital reading journal, diary about the common experiences, project 
diary, promotional blogs with the digital contents (e-book, audio book: extracts read aloud 
in English and pupils’ mother tongue, videos, presentations, interactive sections), diary of 
the discussion club and the camp closing products (puppets, posters, collages), DVD with 
the project products.

We hope that the project will motivate both pupils and teachers to read more and more 
for pleasure. With this project we can deal with compulsory and recommended literary 
works from new aspects, try new methods that are more exciting for the pupils and allow 
pupils to learn new things by doing. 
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The Light of our Homes

Filep Doina 

Mészáros Lőrinc Regional Primary School, 
Megyaszó 

http://www.megyaszoiskola.hu/

I am a Physics, Chemistry and ICT teacher and I’ve been teaching in this school for 12 
years. I think it is very important that Sciences should be taught in a more practical way with 
real-life connections where the learning materials can arouse pupils’ interest and make them 
more motivated for learning. In our school we have all the facilities to apply 21st century 
teaching for competence development. I would like to learn more about international pro-
jects by setting up my own project. 

As a Scientix Deputy Ambassador I have participated in two international workshops. In 
the Go-Lab project I dealt with learning resources development and published self-learning 
materials on the portal. 

Our school group won the INVOLEN (Intergenerational Learning for Nature Conserva-
tion Volunteers) project competition in 2015 May.

The Light of our Homes
The project focuses on Ohm’s law, circuits and the history of light bulbs.

Project	objectives:	
•	 Develop generic skills needed for learning: concentration, memory and thinking.
•	 Develop effective learning strategies.
•	 Develop and maintain a good attitude to learning.
•	 Establish and develop good learning strategies.
•	 Tactfully help to form a reality-based but personal worldview.
•	 Connect Science & Technology to social issues.
•	 Apply an interdisciplinary approach of Science, Technology and Social Education.
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•	 Man-made values of the world – learn about and appreciate science achievements.
•	 Learn about the most important scientific discoveries over time and how they have helped 

technology development.

Main	activities	in	groups:	collecting information, search on the Internet, use of library, 
observation, taking notes, discussions, dealing with scientific texts, reading comprehension, 
explanations, presentations, experiments, solving tasks while continuously assessing out-
comes and making decisions accordingly. 

Home assignments: designing circuits, solving word puzzles.

Subjects,	 related	areas:	Chemistry, Design and Technology, Environmental Education, 
Ethics, Foreign Languages, Health Studies, History, Home Economics, ICT, Physics

Age	group:	13-14
Language: Hungarian
Expected	duration:	2 months
Project	activities:	All 8th grade pupils of the school participate in these activities where 

they learn about electricity and circuits in 10 X 45 minutes.  After assessing pupils’ existing 
knowledge, the activities focus on acquiring new information in the given topics: pupils will 
learn about electric lighting, series and parallel circuits with the related concepts.

Warm up
The importance of light in our lives…
Pupils collect words and make word clouds in groups. They show the attractive, colour-

ful word clouds to each other then the printed versions are showcased at a dedicated place. 
Pupils are grouped interactively in a spectacular way by using TeamUp.com.

http://teamup.aalto.fi/
ICT tools are really a good way to make learning more interesting, more entertaining for 

the pupils and not least more effective.
We discuss about the importance of the topic, why electricity is so important for us, why 

and how we should save electricity and what are the environmental aspects of the topic.   We 
also discuss project content and expectations. I try to arouse their interest by showing them 
the project schedule, and explaining them what kind of work products we are going to create 
as project results.

Each group creates a word puzzle from the collected words on Learningapps.org. Then the 
groups share the word clouds with each other and try to solve them at home.

Create and show it
The history of lighting…
Pupils make presentations about the history of lighting in 4 groups, focusing on different 

periods (Ancient History, Medieval Period, Early and Mid Modern Period, Contemporary 
Period). Pupils can search for information at the sites recommended by the teachers. At the 
end of the activity each group presents their findings.
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Work it up
Pupils collaborate to make a big presentation on the history of lighting from the begin-

ning till nowadays. They can use the presentations made in groups. The presentation involves 
the special features of their country as well.

Pupils translate the presentation into English on another lesson (developing foreign lan-
guage skills). 

Learn about it
Simple circuits.
Pupils learn about the basic concepts in whole group. We also collect existing knowledge.
Pupils create a K-W-L Chart. Pupils complete the first 2 columns: What we know? What 

we still want to learn? 
The last column is completed at the evaluation phase: What we learnt?

Experiment, investigate
Pupils learn about the basics through simple but exciting experiments on an Inquiry 

Space (virtual learning space) of the Go-Lab portal created by me. 
http://www.golabz.eu/spaces
On these inquiry spaces pupils can conduct personalised experiments with online labs. 

They can make calculations with the circuits designed. This way they can discover Ohm’s 
law for themselves.  Pupils can work individually, they can conduct experiments at home 
for example in safe, even though they are about circuits.  Pupils are broken into groups and 
rotate around 3 stations. Pupils conduct structured investigations: they create hypotheses, 
make predictions, note down experiences and formulate interpretations. After this, pupils 
complete task sheets created on Socrative.com.  The task sheets refer to the experiments and 
contain both theoretical and practical (calculation) tasks.  Finally pupils write a short sum-
mary in their exercise book based on the class book and the activities done.

Find connections
During this activity pupils see a presentation with pictures about electric devices we use 

everyday, processes and phenomena we experience in our everyday life. This is how pupils 
find a connection between the law of Physics and their everyday life. 

Pupils recognise the devices, phenomena and concepts. They connect the experiences of 
their experiments with real life: how they appear in real life, what their roles are.  

It is a good possibility to review and reinforce new information.

Find it out
The lighting of our room/favourite place at home!
In the next activity participants design their favourite room’s lighting. While watch-

ing the circuit designs pupils can revise what they have learnt, highlighting the differences 
between series and parallel circuits.
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Reflect
Project	closing,	evaluation:
Participants discuss project progress, talk about the activities done during these weeks, 

results, experiences. Could we find answers to the questions formed at the beginning of the 
project?

Pupils are invited to Linoit.com. to share their opinions and reflections about the activi-
ties. Each participant writes about the project on a small piece of paper: what he/she liked 
about it the most. Then we create an interactive notice board, which will be shared in a closed 
group.

Main	activities	 in	groups:	collecting information, browsing on the Internet, search in 
the library, observing, taking notes, discussions, reading and interpreting scientific texts, 
explanations, presentations, solving tasks while continuously assessing outcomes and mak-
ing decisions accordingly. 

Home	assignments:	designing circuits, solving word puzzles.
Formative	assessment,	reflection:	Pupils’ work will be evaluated at a dedicated event (tea 

party) with the ICT teachers, head teachers and parents. Each pupil receives a project certifi-
cate with their names on it and with the logo they have designed.

Main roles in the project:
It is important that pupils should be able to express their opinion about the different top-

ics, which can be difficult even for adults sometimes. 
It is advantageous for the pupils if they get used to making evaluations, talking about 

their needs or doubts while working in groups and having fun together. This is how they can 
develop interpersonal and social skills. It involves all the types of behaviours pupils have 
to acquire in order to participate effectively and constructively in the life of the society and 
solve their conflicts if necessary. These are all very important in their personal and social life 
both at school and in their private sphere.

Children are very enthusiastic about this form of work, they volunteer to carry out sub-
tasks within the group, they continuously assess themselves and their peers. Special needs 
pupils can be broken into groups where the others can help them with their activities. This 
pupil-centred approach help them to develop skills necessary to become autonomous learn-
ers, make decisions, improve time management and take responsibility for their learning. 
This way they can acquire 21st century competences.

Pupils are much more motivated when using attractive ICT tools. Technologies can bring 
the pupils closer to the subject matter, which become more interesting for them and easier 
to learn.
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ICT tools applied:

Activity ICT tools and Internet services

Keep contact TwinSpace, e-mail, Facebook: closed group

Project documentation http://www.golabz.eu/ PowerPoint
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Collaboration, share content, 
documentation http://hedifarkas.blogspot.hu/2012/11/vilagitas-tortenete.html

http://elektromuzeum.hu/hu/allando-kiallitasok/vilagi-
tastechnika/
http://vilagitas.mindenkilapja.hu/html/22317846/render/a-
vilagitas-tortenete
http://epa.oszk.hu/00200/00220/00014/pdf/firka_
EPA00220_2000_2001_06_227-235.pdf
http://u-led.hu/cikk/a-vilagitasrol-roviden
https://hu.wikipedia.org/wiki/Izz%C3%B3l%C3%A1mpa

TeamUp, interactive white board, laptop for pupils, K-W-L 
Chart, Socrative, Linoit, Wordle, LearningApps, school 
webpage, TwinSpace

Present project products, share 
content, documentation,  
design, etc. (dissemination).

Evaluation, self-evaluation:
1. Before project work 

Word cloud, brainstorming, reminding questions, discussions: the content and aim of the 
project, requirements, debate, K-W-L chart 

2. During project work and project activities 
Helping questions, work sheets, task sheets, evaluate summaries, diary (self and peer-as-
sessment) evaluation of searches, group discussions, evaluation of group work, activity check 
lists, project check list, word cloud 

3. At the end of project work 
Self-assessment, reflection: notice board, overview charts, K-W-L chart, discussion.

During the project pupils will develop in the following areas: 
•	 Apply	an	interdisciplinary	approach	to	science,	technology	and	social	issues
•	 Learn	about	and	appreciate	man-made	values	and	science	achievements
•	 Observe	human	behaviours	and	life	situations
•	 Prepare	for	adult	life
•	 Find	and	interpret	connections
•	 Make	summaries,	select	and	implement	solutions
•	 Form	an	opinion	on	their	own
•	 Apply	information	learned	to	solve	problems
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•	 Sort	out,	analyse	and	summarise	information	to	find	answers	and	solve	problems
•	 Express	their	thoughts	and	ideas	clearly	and	effectively,	both	in	speech	and	in	writing
•	 Cooperate	with	different	groups	to	create	joint	products
•	 Use	technologies	to	collect,	sort	out	and	evaluate	information	in	order	to	create	their	work	prod-

ucts 
•	 Manage	time	and	work	effectively
•	 Cooperate	effectively	and	successfully	with	other	people;	use	group	knowledge	to	solve	problems	

and deliver results
  
The main idea of the project is to motivate pupils to learn Sciences. It is a series of tradition-

al Physics lessons to learn new knowledge, supported by ICT tools and cooperative learning. 
I have been experimenting for a few years and as I see, pupils are more motivated and more 
focused on learning outcomes if they can work alone with a little guidance. They are more 
likely to take responsibility for their activities and to achieve results. And that is our aim after 
all: to achieve that pupils are willing to learn and happy to be engaged in the activities. It is 
about learning new knowledge through pupil-centred learning and ICT. The project method 
can be extended to other topics or subjects, in accordance with pupils’ needs and time avail-
able. Pupils work in groups, do experiments, make summaries, express their opinion both in 
speech and in writing, do tests, create their own products (summaries, tests, presentations, 
experimental task sheets), through conventional and innovative tools and methods. Pupils 
can share the tasks among themselves and with their European project partners.  
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Appendix – Opening Event & 
Workshops, Budapest



41

Summers School, Budapest
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Closing Event, Bánk
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